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The Degree of Bachelor of Education SPECIAL EDUCATION [MENTAL
RETARDATION] shall be conferred on a candidate, who has satisfied the following
conditions :-

€)] He must have passed Bachelor’s Degree Examination in Arts, Science,
Commerce or Agriculture of Dr.Babasaheb Ambedkar Marathwada
University or of any other University recognized by this University as
equivalent thereto, with not less than 45% marks & in the case of
reserved category 40% marks.

(b) He must have pursued a regular course of study prescribed for not less
than one academic year and must have passed the Bachelor’s Degree
Examination in Education SPECIAL  EDUCATION  [MENTAL
RETARDATION].

(¢) He must have, after passing the examination pursued a regular course of

(Added) study for not less than one academic year or the vacation course of two
years commencing from may every alternative year as prescribed.
A regular course of study means a course wherein the attendance is not
less than 75% of each paper of the course in both terms. A course
means the course in which minimum 200 days as per NCTE norms are
devoted for imparting instructions, and other activities as provided in
the rules framed in that behalf. In special cases. The Vice-Chancellor
may, on the recommendation of the Principal condone the deficiency in
attendance not exceeding 10% on account of medical ground.
Supported by the report of an authorized Medical officer approved by the
Principal of the College.
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(e A candidate who has passed the B.Ed. SPECIAL EDUCATION

[MENTAL RETARDATION] Examination of this University in any class
/division may be allowed to appear at the said examination again with the
same medium and same subjects to improve his qualification, provided
that he/she appears at the said examination with practical (final lesson) in
one attempt with all the papers prescribed for the course, on the basis of
which the result is declared. Only two chances will be given for
improvement of qualification.

The course of study shall consist of lectures, selected readings, discussion,

conference and practice in teaching of classes and other practical work as laid down

here in-after.

The External examination shall consist of two parts :-

Part — | Theory

Part —I1 Practical

A candidate who has completed all the requirements of the course but has failed in
written External or practical examination External or in both has to appear for the
examination in both without putting in further attendance or practical work
[Internal], provided he/she does not change any of the subjects originally offered by
him/her.
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R.66 No candidate shall be allowed to put in attendance for appearing at two
examinations at one and the same time.
Note : (@) The selection for admission into the B.Ed. course will be made
according to the rules framed by the University/Government.
(b) The medium of instruction and examination will be Marathi or
English.
R.67 The scheme for the B.Ed. SPECIAL EDUCATION [MENTAL RETARDATION]
Examination shall be as follows :
R.68 To pass the examination, a candidate must obtain a minimum of 40% marks in
Added each of the Seven papers under Part-l and 40% of the aggregate of
Part-11, Part-111 and Part-1V.

Besides, a candidate must obtain at least 40% of marks in each of the three lessons at
the practical examination.

To obtain | class, a candidate must obtain a minimum of 55% marks of the aggregate
in the Part -1 & Part 11 and 60 or more marks of the aggregate in Part-1, Part-11, Part-111 &
Part-1V taken together. To obtain Il class, a candidate must obtain a minimum of
45% marks of the aggregate in Part-1 & Part-1l 50% or more marks of the aggregate in
Part-1, Part-11, Part-111 & Part-1V taken together. The candidate obtaining 40% or more
of the aggregate marks in each of the four parts shall be declared to have passed in
examination in pass class.

A candidate not appeared at annual lesson shall not be allowed to appear at the
Examination Part-I.

A candidate shall have to complete Part-11, 111 and 1V, before he/she appears the
Examination of Part-1.

If any Candidate remained his/her Internal work incomplete, in such cases,

he/she can not appear in the final examination If by mistake He/She appeared without
completing all internal work, in such a case result will be with held till completing all
work.

A candidate who has failed in one or more subjects, shall have to appear in the
Examination for same subjects only.

A candidate who has appeared for Part-lII(Annual lessons and viva-voce),and not
appeared at the annual Examination with Part-1 theory papers, shall be allowed to appear at
the supplementary examination with all papers. He / She shall not be required to appear at
the Part- Il Practical and Oral Examination again. His / Her marks obtained in the Part-II
and internal assessment remain unchanged.

A candidate fails in Part- 1I(Annual lessons and viva-voce), and passed in Part-1(
Theory Papers) ,He/She shall have to appear only in Part -lI(two annual lessons and viva-
voce)

A candidate fails once in the examination and secures more than 50% or 60% marks in
the second or subsequent attempt,will be awarded second or first division or equivalent grade.

Scaled Down

There should not be difference of 15% or more between the marks obtained in theory
paper out of 700 and internal assessment marks out of 400 allotted by the college. In case the
difference in more than 15% the internal assessment marks will be scaled down accordingly.



Similarly, if the difference between the marks given by the internal and the external
examiner in the final lesson is more than 15%, the marks will be scaled down.

In order to obtain the degree of Bachelor of Education a candidate must have passed
in each part of the examination separately. A candidate who has passed in either of the parts
of the examination may be exempted at his option, from appearing therein at a subsequent
attempt, provided always that no candidate will be awarded a division unless he has passed in
the same attempts the whole examination. His internal record will be carried forward for
consideration of his results in Part 11 of the subsequent examination.
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Teacher-Student Ratio

The staff-student ratio in the area of B.Ed.Special education may be 1:10, in addition
to the head of the institute, subject to a minimum of two teaching a staff not below the
rank of a lecturer as per the norms developed by RCI (annexed) and open technical
person related to specific disability area. Considering the infrastructural facilities
needed for Special Education and also based on the tasks such as supervising
practicum, a maximum number of 25 students may be admitted for the B.Ed. Special
Education course inclusive of 3 seats for foreign students. Additional intake should be
approved by RCI.

Infrastructural Facilities

Institutions / Colleges of Education / University Departments offering B.Ed. Special
Education course should have necessary infrastructural facilities such as the
psychology room, etc. In addition to the infrastructural facilities, aids and appliances
necessary for the specialization concerned should also be available. Moreover, the
institution should have a model school for children with respective disabilities or all
categories attached to it t\so that the student teachers can have practice teaching
during the course. Until such a facility is made available in the premises of the
institution, a model school in the locality can be adopted. However, such institutions
are required to set up their own model school in the respective disability area within 5
years from the date of recognition from the RCI.

Certification as a Registered Professional

It is mandatory for every teacher of special education to obtain a “Registered
Professional Certificate” from the Rehabilitation Council of India to work in the field
of special education in India. As continuous professional growth is necessary for the
renewal of the certificate, the teachers as well as educators in special education should
undergo in-service programme periodically to update their professional knowledge.
Amendments, if any, to the regulation of the course will be made periodically by the
Rehabilitation Council of India.

Any deviation from the above regulation should have the prior approval of the
Rehabilitation Council of India.



Part I and Il: Theory papers and external Practical’s shall be as

follows.
Theory Papers:

Paper I - A

Papers (Compulsory)

No

Marks

Paper —I

Education in Emerging Indian Society (EEIS)

It’s relevance to disabilities

Paper —II

Educational Psychology and persons with disabilities
(EP)

Paper —I11

Educational Management, Evaluation and Action
Research (EMEAR)

100X3=300

Part 1-B
Paper — IV

Optional Papers any two school subject to be
studied as methodology. Of teaching School subjects
— Language Methods Marathi/Hindi/English, School
Subject - Arts: History/ Geography/ Economics, Sci.:
Mathematics., Science. To MR/Slow learners in

regular schools.

50 X 2=100

Part I-C

Specialization Papers (Specific disability area)

Paper — VI

Identification and Assessment of persons with mental

Retardation

Paper - VII

Mental Retardation- It’s multidisciplinary aspect

Paper — VI1II

Teaching strategies and rehabilitation for mental

retardation

100 X 3=300

Part -I1-A

Annual Lesson Examination

i) Annual lesson examination one, in the general

school methodology and annual lesson on ii) one

offered by the candidate lessons based on special

school (MR) curriculum or co-curricular group

teaching and iii) resource room teaching one lesson in

the integrated education setup or inclusive education

setup.

1 lesson

2 lesson

1X25=25
2 X25=50

Part- 11-B

Viva-voce of Practical Work

25

Total

800




Part Il and IV: Internal Practicals
Part I11: Field based experiences including practice special school
and resource room teaching related to the field of Mental
Retardation.

-1 Practice teaching lessons: (shall be guided, supervised, No Marks
and evaluated by Teacher Educators) Steps for lesson 3136 30
are mentioned in Paper — 111 of as per B.Ed. SE (MR)

Syllabus.

-2 Practice of two micro teaching skills of general
method 6 skills as per general B.Ed. Syllabus. ave=d 20

-3 Individualized educational programme (IEP) minimum 3 cases 75
three cases sever (MR), Mild (MR), Associated (IEP)
disability in (MR). check list for FACP, MDPS

-4 Group teaching in the special school (MR) 15 Lessons 40 100
curricular activities, 15 Lessons co-curricular activities
10 Lessons resource room teaching in the integrated
education setup or inclusive education setup.

-5 Community based rehabilitation (CBR) in the field of 1 10
(MR) minimum one case.

Total 235




Part — IV: Co-curricular Activities related to the mental retardation

Sr.No. Activities Marks
V-1 Cultural Activates, International Disability Day, 10
Teacher’s Day.
V-2 Psychology practical in the related to mental
retardation.
1) Behavioral Assessment Scale for Indian
Children with MR one case behavior problem
child
2) CARS (Childe hood Autism Rating Scale) 0
3) FACP (Functional Assessment Check List for
Programming.)
4) MDPS (Madras Development Programming
Scale)
V-3 Weekly Assignments — Total -14 two of each paper 20
V-4 Therapeutics practical, speech therapy, physio -
Therapy, Occupational Therapy (One multiple 50
disability case)
V-5 Preparation teaching learning material field of mental
retardation (real material, adaptive teaching learning 30
material & activity for daily living material)
V-6 Project Preparation of the audio-visual. 15
Total 165
Part—1 &Il Part — 111 Part - IV Total
800 235 165 1200
EXAM PATTERN FOR THEORY PAPERS
Hours - Three Marks-100

Note-1) Only one Answer Book of 32 pages and no supplements will be

allowed
Sr. Type of Question Total Number Nature of Marks per Total Marks
No. of Question Answer Question
1. | Content Based 08 Answer in 200- 05 40
short Answer 250 words
Type Question
3. | Content based 04 Answer in 300- 10 40
Long Answer 400 words
Type Question
4. | Application based 02 Detail answer 10 20
essay type with application
Question
Total 14 80




SYLLABUS
CORE PAPERS

PAPER - I: EDUCATION IN EMERGING INDIAN SOCIETY, ITS RELEVANCE

TO DISABLITIES

Objectives:
After studying this paper, the student teachers are expected to realize the following
objectives:

1.
2.

3.

4.
S.

Explain the nature, process and philosophy of education.

Spell out the aims and functions of education in general and special education in
particular.

Describe the various systems of education with reference to general and special
education.

Discuss the various roles of educational agencies in India.

Analyze the role of educational system in the context of Modern Ethos like
democracy, socialism and secularism.

Course Content:
Unit 1: History, Nature, Process and Philosophy of Education
a. The conceptual development-the delineation of meaning as traditional and

Modern Items, principles of Education and respective commission (post
Independence).

b. Nature and philosophy of Idealism, Naturalism, Pragmatism and Humanism,

Educational implications.

c. History, Nature and Philosophy aims, objective & functions of Special Education.
d. Education implications of idealism, Naturalism, pragmatic, Humanism and

Special Education.

e. Role of teacher in the Evolutionary processes of education.

Unit 2: Education in the Societal Context and Modern Ethos

Poo0 o

Formal, Informal Non-formal Education, functional Literacy,

Democracy, Socialism and Secularism.

Human rights, equal opportunities and constitutional provisions.

Open Learning, Distance Education with reference to General and Special Education.
Education on human resource development — Community Based Education, Value
Oriented Education — Planning and Management of HRD.

Unit 3: Educational Agencies for the National development

a.
b.
C.

Educational challenges for economic and socio-political development.

Role of home, school, society and mass media.

Role of Governmental and no-governmental agencies in general and special
education. Example — NCERT, SCERT, RCI, NCTE AND National Institutes for
Handicapped and international Non-Governmental Organizations (NGOs) like
UNICEF, UNESCO, ACTIONAID, CBM.

Resource mobilization through funding agencies and concessions / facilities for the
disabled.

Direction and priorities of general and special education.

Education for All movement, Education through 21% Century.



National Policy on Education (1986) including Special Education.

(@) Recommendation of various committees and commissions

(b) Contribution of National and International thinkers in general and special
education.

(c) Govt Polices, Acts and Schemes such as RCI ACT 1992 PWD Act 1995, PQA
1987, IEDC Scheme 1992.

Unit 4: Introduction to Disabilities

a.

b.

Blind and low vision — Definition, prevalence, causes & Prevention, characteristics &
classification, referral.

Hearing impairment — Definition, Prevalence, causes & Prevention, characteristics &
classification, referral.

Locomotors disabilities- Definition, prevalence, causes & prevention, characteristics
& classification, referral.

Mental retardation and mental illness- definition, Prevalence! Causes & prevention,
characteristics 7 classification, referral.

Biogenic and other disorders — Definition, prevalence, causes & Prevention,
characteristics & classification, referral.

Unit 5: Emerging trends in Education & Special Education

Recent trends in modern Indian Education including special education.

Concept of impairment, disability and handicap and their Implications. Normalization
— Principles and concept types — process o f integration and inclusion.

Nature of disabilities and its impact on the person with disability.

Community awareness of special education and integrated education’

Future of Special education and integrated education.



PAPER - I1: EDUCATIONAL PSYCHOLOGTY AND PERSONS

WITH DISABBILITIES

Objectives:
After studying this paper, the student teachers are expected to realize the following
objectives:
1. Discuss the concepts and principles of growth and development.
2. Describe the various theories of learning and their implications to the disabled.’
3. Explain the concepts of intelligence and aptitude in general and with specific
reference to the disabled.
4. Spell out the meaning and concept of personality and mental health and their
implication to the disabled.
5. Define the meaning and techniques of guidance and counseling in general and

with special reference to the disabled.

Course Content:
Unit 1: Introduction to Psychology

a.

© 0o

Definition, Nature and Scope of Psychology.

Educational psychology: Scope and relevance to general education.

Role of educational psychology in special education.

Theories and application education — motivation, attention and perception.
Implications of the above with regard to disabilities.

Unit 2: Developmental Psychology

®oo0 o

Concepts of Growth and Development.

Developmental needs of pre-School Stage.

Developmental needs of childhood and pre-adolescence.

Influences of heredity and environment.

Developmental deviancies and related issues with regard to specific disabilities.

Unit 3: Learning, Intelligence and Aptitude

a.
b.

e

Concept formation.

Learning — Domains and factors affecting learning. Theories of learning and its
application in special education. Remembering, forgetting and transfer of learning.
Concept and meaning of intelligence. Theories of Intelligence and intelligence tests
Concept and Aptitude tests. Individual differences, their importance in education.
Implications of the above with regard to the disability.

Unit 4: Personality Development

Poo0 o

Meaning, concept and dimensions of personality.

Theories and assessment of personality.

Frustration and conflict, adjustment mechanisms and behavior deviations.
Mental health and stable personality.

Implications of the above with regard to the specific disability.

Unit 5: Guidance and Counseling

Nature, meaning and scope of guidance and counseling.

Role of home and school in guidance and counseling.

Techniques of guidance and counseling with reference to the specific disability.
Vocational Guidance — assessment, training, avenues and perspective.
Individual problems and stress management through counseling and Yoga.



PAPER 111
EDUCATIONAL PLANNING AND MANAGEMENT, EVALUATION AND
RESEARCH

Objectives
After studying this paper, the student teaches are expected to realize the foIIowmg
objectives:-
1. Discuss the meaning, need and scope of educational management.
2 Define the concept and meaning of curriculum and instructional strategies.
3. Explain the concept, meaning, scope and types of educational technology.
4. Describe the need and scope of educational research.
5 Discuss the meaning, scope and types of educational evaluation.

Course Content
Unit 1: Educational Management

a. Definition, meaning, Need, Scope of Educational Management.

b. Concept and Principles of Institutional Planning and Management, Admission, School
Plant Classification, Provisions.

C. Inspection and supervision.

d. Institutional Organization, Administration and Evaluation.

e. Types of Leadership and Organizational Climate.

Unit 2: Instructional Strategies
a. Theories of instruction — burner, Gagne and Skinner.

b. Approaches to instruction — cognitive, behavioral, and eclectic.

C. Design instruction — macro design.

d. Organizing individual, peer, small group, large group instructions.

e. Teaching materials — aids and appliances, other equipment — development.

Unit 3: Educational technology

a. Definition, meaning and scope of educational technology and Informatlon &
Communication Technology (ICT) and its impact on education.

b. Role and types of audio-visual aids in teaching and application of multimedia in
teaching and learning

C. Individualized instruction — Programmed instruction, computer assisted instruction
and interactive learning.

d. Environmental modifications and use of assistive technology for persons with

Disabilities & Barrier free environment.

Unit 4: Educational Evaluation

a. Definition, Meaning, scope and types of evaluation.

b. Various types of tests.

C. Characteristics of a good test

d Planning and preparing — i) year -plan, ii) unit -plan, iii) lesson -plan, steps of lesson
plan i)Introduction/set induction i) statement of aim

iii)Presentation,iv)Recapitulation, v)Application, (measurement of applicable



objectives-application, skill and attitude) vi)Evaluation- (Measurement of knowledge
and understanding) vii) Home work

e. Preparing and designing of a standardized test-blue print, question forming, editing
the test, marking scheme and scoring key, item analysis.

f. Descriptive statistics, measures of central tendencies (Mean, Median, Mode);
Standard Deviation, Quartile Deviations.

g. Construction of different graphs and diagrams

h Correlation —Spearman’s Rank difference Method.

Unit 5: Action Research

a Meaning of action research.

b. Need and importance of action research.

c Steps and design of an action research project.

d Reporting of action Research.

e.
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heCe.
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Part I-B : Paper IV — Optional Papers Methodology of School subjects
ceje’"e DeOUseheve heoOelee
Geoo<S -
1. ceje"ellee DeQUeetekedevee DeOUesheveellUse DeeCeeveked Je eemSeel heolele beej Uelle keh®ve oCe.

2. DeleeOeevee o leelee JeieeOUtevele ellUete keimee Ghelkeie fedjlee e ue J elfeeLUeeceOUe Yeeceed
KeeMeuUeeUee eveecelee kedMee kedj lee UeFue Ueeyeeyele GoyeeOeve kedjCe.

3. eleeel UceOle Je [Solleve DeeYe® Uk eveceCe Hed@ve edefeeLUseve mepevelesuelted DesCeCleslee ocSledeve
Yeedee DeQUeeteteiele eveceeCe ledj Ce. ‘ )
4. ceje"'s DeQUeehekedele ceeleYewee cnCeve Je JepUeYeecee cnCeve ceje™cUe hece Je meele DeeYecesve eveceeCe kedjCe.

1. cejee Yeeell DeYUeemetedoeelesue mLeeve Je cenlle
ceje™e YeeceUe DeYUeemekedceeleeue mLeeve Je cenlle,

ceje'e Yeecelee Fle Mesuele eleceleehee mecedeele.
2. DeUeemeteioe, hee" Uekeice Je hee"emleked
De. UseieuUee DeYUeemekedceelee lelde
ye. ceje"ellee ceOUeeceked Je GUUe ceeOUseoeked mlejelejeue DeYUeemekeiceelie Geooc3 Je
[Ueelle jecSell GeoocSebee mecedele,
hed. ceje*elie ceeOUeeceled Jo G0e ceeQUseceked mlejedejeue hee**Uskeice,
[. Oeeieulee hee"*Uehemlekeiele evetedce
F. bee"*Ushemlekeele DeYUsemekeioe, hee™*Uekedoe Je tee*Ue hemlckeiellee DeeOeej hejetteCe.
3. ceje™*e DeOUeehieveelee Geoo<S Je #ecelee -
De. cejet'e Vexelke Veeecekeh GeoocSle (BeleCe, VeeceCe, Jeelke Je eKeve)
ye.Flej # e (Dwleiueve, Yeecelee JUekeneele Gheleeie, edeleelceled JleskedjCe,
mJeleDeQUeleve, Meyomehel oeelej heVelle) Geoo<S Je #eceleellee elekeiemeellee Geoo<S,
DeQUeleve DeveYele DeeeCe ceulkcasheve.
ke ceje"elUee JeieeOUesheveele Geoo<SUe Je 1Ueele ceuleceheve

4. ceje*else edeedeOe DeQUseheve heQolee MeteeCeted meeQeve Je DeOUscheve meeceiee
De.ceje*"elUee edeedeOe DeOUseheve teOolee - JeeKUeeve, keiLeekeiLeve, keiLeve, veedSUsskedjCe, Uelie, Goieeow- Deleieeces,
hekeduhe, mdecOUeele, YeeceledeeYevele.
ye. MeffeeCeked meeQeve Je DeOUeeheve meeceice - heducked, eleSe, lelele, Je[Dee, OUeeveceeole, eIne[Dee, Oleevechedlce,
oleSeeetelee, MeyoheSSUee, heiedeCe, YeeceemeieCeled, FSJves, meieCeked meneleleele Deveoeve Je DeQUeleve - feelej
nesFS0Uee meenUeeve meeojekedj Ce leliej keijCe, bellefe meeojekedjCe.
ked. DeYUeemekedceeleiele Jo DeYUeemehejhed Ghekedce - Jee[Scelle ce[U, nmleesiej mheOee, ieeleve mheOee, Jeeleve mieOee, ueKewe
mheOee, Jekelelle mheOee, Yeeecehed KeU, Meyoede[, hemleked hejetteCe, meeJeUeej ueKeve, eoveelehece UeKeve, elleleeveleie
mheQee, kedeMe Je meoYeieLeele Jeefie, fee**elej .
5. cejie*elecue meeenlUe heledej Jo cejie”elee eMeteked
ceje""eleeus heceKe meeenlUe ekedejielle me@he Jo JebcSLe -
De. ieole- keloyee, ledlee, uelekedles, eveyeQe, DeelceUeej$e, oeuele meeenlUe, ieeceeCe meeenlUe, veeSked.

Je. teole- [nelekeéeJUe, hengeéeJU§, DeeJes, AD\eYeie, beeJee [e, ueedeCee, YeeJe\ieeIe, DecOeeveled fedelelee, vedekeielle.
ceje*elee eMeffeled - UeeieuUee cejie**ellUee eMedtckeeleeue ieCe JoeMe<SUe.



beh. caje"e eMeskeilee (DeeMele Yeeve DeeYelkos) hee"Ue leSkedemeoYeele DesleMUeke Deele Yeeveel mefeeove

heel Usesfsked keiele -

leSked eellCee Ieliej hedj Ce.

Skete Jicele Jeeecekeh Jo leShed eveliepeve leleef fedjCe.

meieCeleielUee Jeetejielee Shed hee"* Teliej hedj Co.

Sk hee""UeleSkeele meieColei0Ues DesOeej MeteeCeled meeenlUe JeenejiCe.
Sked MetteeCeked mesenlUe leliej JedjCe.

ceeOUecceked mlejelejeus Shede hee""Ustemeeiele hejetiaCe KedjCe.

Skete Meeuele hee" UeleSteimee™'e heelejheeF S0 mesojekebjCe leUeaj fedjCe.

NookrwhE

meoYe iele -
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. ceje*elle DeQUecheve - ce.yee. ke [ue

. ceeleYexcele DeQUseheve - Ueokeboeej [eie

. cejete Yesele DeOUeeheve Jo ceulecesheve - Uesuee heeSeue
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. cejete Yesele DeOUeehieve - ce.ele. hedeSled

. ceje*elle DeQUeeheve - 0.$Ue. mee™
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. JieeOUeshevee0Uee Geoo<Selle coulecesheve - ceCeele ekeielleve -2006

. Hee"eveleepeve [e.MeSkedj, [e.Beecelee peebee - ceCoelee hekedeheve, Deejieeyeeo leleelle Deeleloee 2005
. ceeleYeecee ceje*ele DeeMelelekele DeOUsefive — hee.vee. ie.hedeej veleve hekedeMleve heCe.
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. DeeMeUelekele DeOUseheve - fee. ceeKepee veleve hekeieleve heCe.
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. ceje*eUe DeOUegheve - [e.mejMe kedjoekedj



enoe DeQUscheve heoelee
Goolle -
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De.  DeDU tee™ Uelelie eveceeCe fek Telde o ‘
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[.  DelU e Ushemlekeibede eleblceleeS

F. hee"*Ueleee, hee""Uekeice Deej hee""Ushemleked hed DeeOeejhej ceeOUeecekeh mlejhe Sheh e Uetemleked kede hejetieCe
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METHOD OF TEACHING ENGLISH
OBJECTIVES :

1. To enable the student-teacher to acquire knowledge of :-
(A) The present status of English in India.
(B) The present position of English in the school curriculum in Maharashtra.

2. To enable the student :- teacher to acquire knowledge of
(A) the general aims and objectives of teaching English
(B) the instructional objectives and speciation.
(C) the current methods of and approaches to the teaching of English

3. To enable the student teacher to develop —
(A) The skills necessary to plan and use a verity of learning experiences and
instructional materials in the teaching of English.
(B) The skills necessary to teach English effectively in the secondary class-room.
(C) A favorable attitude towards English as subject.

4. To enable the student teacher to acquire —
(A) Knowledge of the evaluation procedure used in evaluating the language learning
of his/her pupils in the class-room.
(B) The skills necessary to evaluate the language learning of his/her pupils in the
class-room.

5. To enable the student teacher to acquire —
(A) A thorough knowledge of the English school syllabus so that they will be aware
of the linguistic skill and knowledge required of school-pupils at the various levels.
(B) A familiarity with the text-books currently used in schools.
(C)  The necessary skills to use these text-books efficiently in the class-room so as
to bring about the learning objectives of the pupils.

Unit -1 Need, Importance, Language awarness in the Era of Globalization.

a. The Place and Position of English Language in India and Maharashtra.

b. The nature of English as a living language and its acquisition as a first
language, Second Language and Third Language- the differences in its
teaching as well as its impact upon the design of the text books at the
Secondary and Higher Secondary leval.

C. The implication of the Secondary School stage. Status of English as a current
global language for language teaching and learning.
d. The role of English in creating a global mindset regarding the Socio Political

and Socio-Cultural issues.

Unit — Il Curriculum, Syllabus and Text-book of English.

a. Principles of a good curriculum.

b. Present curriculum of the Secondary and Higher Secondary level in
Maharashtra.

C. Syllabus of the Secondary and Higher Secondary Classes.

d. Characteristics of a good text- book of English.

e. A Critical study of any text book at the Secondary level with reference
to its curriculum, syllabus and characteristics of the text book.

f. General and Instructional objectives of teaching English, their specifications

and evaluation.



Unit - 111 Methods, approaches, support material for teaching English.

a. Methods-lecture, discussion, Inductive-deductive, Project, and their
application in teaching.
b. Approaches — Communicative approach.
C. Support Material — Pictures, Slides, Strips, OHP, Tape recorder, Video,
Television, Radio, CD etc.
d. Support system-excursion, quiz, puzzle, riddle etc.
e. Computer Assisted Instruction and learning — Preparation and presentation of
lesson plan with the help of the power point presentation.
Unit- IV English Teacher
a. Characteristics of a good English teacher.
b. Content Knowledge enrichment
(deep study of the teaching unit).
C. Professional Growth.
PRACTICUM:-

DorwpE

Preparation of Unit Plan with the help of Computer [Digital Unit Plan].
Criticize any Secondary School English Text book.
Prepare a Unit Test
Prepare a Unit Plan
. Prepare teacher support material with the held of Computer.
ecommended Books (English)
Randolph Quirk — The Use of English (Longmans).
Yardi V.V., - Teaching English in India Today (Parimal Prakashan).
Narold B.Allen — Teaching English as a second Language (Mc Graw Hill)
Thompson & Wyatt — The Teaching of English in India (Oxford).
Saraf R.S. — Teaching English in India (Shree Vidya prakashan).
Jain R.K. — Essentials of English Teaching (Vinod pustak Mandir).
Sharma K.L. — Methods of Teaching English in India (Laxmi Narayan).
Robert Lado — Language Teaching (Tata Me Graw Hill).
Lee W.L. and Heien Coppen — Simple Audio-Visual Aids to foreign Language

Teaching (Oxford).

J.0.0.Connor —Better English Pronunciation (ELBS and Cambridge).

Gimson A.C. — An Introduction to the pronunciation of English (ELBS).

Bansal R.K. — An Outline of general phonetics(Oxford).

Ballard P.B.- Teaching and Testing English (Hunter resonation London Press)
David P.Harris — Testing English as a Second Language (Mc Graw Hill).

Duff A. (1988)- Teaching English —A Training Course for Teachers (OUP).
Heaton J.B. (19990)- Class room testing (Longman).

Nunan D. (19991) - language Teaching Methodology (Printice Hall)

Lesson Plan Dr.Shetkar G.V., Dr.Smt.Joshi S.VV. Mrunmai Prakashan A’bad 2005
Rivers W.M. (1981) Teaching Foreign Language skills (University of Chicago Press).
Sprat M. (1994)- English for the Teacher (OUP).

Stern (1993)- Fundamental Concept of Language teaching (OUP)

Gurav H.K. (19890) Teaching Aspect of English Language (Nutan Praksan, Pune.)
Communicative Language — teaching in English- B.B.Pandit, Pro.Suryanshi, Pro. Kute.



METHOD OF TEACHING SCIENCE

OBJECTIVES::
Student teacher to have the ability to :

1.

2.
3.
4.

5.

Unit -
a)
b)
c)

d)

9)
Unit -
a)
b)
c)

e)

9)

Unit -

Unit -
a)
b)

Develop a broad understanding of the principles of procedures used in modern science
education.

Development their essential skills for practicing modern Science Education.

Develop their skills necessary for preparing international accessories.

Prepare acceptance lesson models which lay down this procedures to be adopted for
preparing designs of lessons.

Manage introduction activity in such a way that the vast majority of the learners attain
most of the objectives.

I Nature and Scope of Teaching of Science.

Nature of modern Science

Justification for including Science as a subject of study

Impact of Science on modern Communities, globalization and Science eminent world
Scientists — Galilio, Anistien, Luwise pasture

Eminent Indian Scientists — C.V.Raman, Dr.Homi Bhabha, Dr.A.P.J.Abdul Kalam,
Vijay Bhatkar.

Professions in area of Science.

Correlation with other school subjects.

Il Curriculum, Syllabus and Text book of Science:-

Curriculum and resorce Utilisation

Approaches to Curriculum orgarization using Procedure like concentric approach,
topical, process, Integrated approaches.

Curriculum of Secondary and higher Secondary level.

Syllabus of Secondary and higher Secondary classes.

Characteristics as a good text book as Science.

A critical study of a text book with reference to Curriculum, syllabus and
Characteristics of a text book.

Instructional objectives of teaching Science their specification, evaluation of
Instructional objective.

11 Methods, support material and Co-curricular activities.

Methods of teaching Science — Project, Demonstration, Experimental, Heuristic,
lecture.

Models for teaching science — Concept attainment model, Enquiry training model,
Cognitive growth model, Advanced organized model.

Support material — Science laboratory, Text books, Journals Hand books, Student
work books, display slides, laboratory materials, audio-video support materials
Computer assited instruction & learning - creating a based Computer Support material
with the help of power point — Presentation of power point.

Co-Curricular activities — field trips, school gardening, Science club, visit to Science
museum, Science fairs and exhibitions, Scientific hobbies, maintenance of aquarium,
herbarium and vivarium

IV Science Teacher
Qualities of a good Science teacher.
Content knowledge enrichment for the Science teacher. (deep study of teaching unit)



Practicum —

1. Prepare a Unit test.

2. Prepare a teaching aid

3. Prepare some material for an experiment.

4. Prepare a plan for computer assisted instruction.

5. Criticize a text book with reference to curriculum syllabus and characteristics of the
text book.

6. prepare year plan & Unit plan of a class.

7. Paper a Power point presentation.

Recommended Books :

o Teaching science in today’s secondary schools — Walter A- Thuber, prentice Hall of
India (Pvt.Ltd.) New Delhi

The Teaching of science in secondary schools science master’s Association.

The Teaching of physics and chemistry in India — Ghanshamadas.

Source book of science — UNESCO

Teaching of science — T.S.Nagpal

Teaching of science — Sharma & Sharma

Teaching of general science in Topical secondary school — H.N. Sunders. UNESCO
Meem$e DecMeUeUekele heQolee - hee.Ueejaolle kedoce / hee.ked. ie.yeeoe [

MeemSeele DeOUseheve - ue. je. ieo

. MetteeCeleh couleceenieve Je meK UeeMeemSe - Jee. vee. o¢ [ledj

. hee** eveleepeve - peshee De.ve. mejileme ce.he.heeSeue Je oe.Ue. Ue.ce. cokele eleleetes™ veelesked 2002

. Hee"eveleepeve [e.MeSkedj, [e.Beecelee peebee - ceCoelee hekedeheve, Deejieeyeeo leleelle Deeleloee 2005
. MeemSekedme eMekedleede - iee. e meervee

. eemseele DeOUeefieve Jeveejime, eole heeSvetedj

. ehletieked nmlchemleekete - cenejiec JepUe hee"*Uetemleked ce[U, heCe.

. MeemSe DeOUsefieve — heYeekedj nikeiece

. eleece DeQUeeheve e lee elekeeve Us.Ue.ce. cokele edeleches™ , veshleeked

. eleleeveelle Deshlelekele DeOUsshve - [e.heeskedj nikedece veleve hekedeeve heCe.



METHOD OF TEACHING MATHEMATICS

COURSE OBJECTIVES
To enable the pupil teacher to :

1.
2.

o 0 M~ w

Unit -

Unit -

® a0 o

«Q

Unit -

f.

Unit -

Understand and appreciate the uses and significance of mathematics in daily life.
Learn successfully various approaches of teaching mathematics and to use them
judiciously.

Know the methods of planning instruction for the classroom.

Prepare curricular activities and organize the library and book in it as per the needs.
Appreciate and organize activities to develop aesthetics of mathematics.

Obtain feedback both about teaching as well as student’s learning.

| Place and importance of mathematics in the school curriculum.
Meaning, nature and scope of mathematics.

Values and importance of mathematics.

Contributions of eminent mathematicians with reference to Aryabhatta,
Bhaskaracharya, Ramanujan, Euclid, Pythagoras and Rene-Descartes.
Correlation with other school subject.

Il Curriculum, Syllabus and Text-book of mathematics.

Principles a good Curriculum, Topical and concentric approach of Curriculum.
Present Curriculum at Secondary and higher Secondary level.

Syllabus of secondary and higher secondary classes.

Characteristics of a good text-book.

A critical study of a text book with reference to Curriculum, syllabus and
Characteristics of text book.

General objectives of teaching mathematics.

Instructional objectives of teaching mathematics, their specifications, Evaluation of
instructional objectives.

i Methods, models, support material

Methods-inductive-deductive, analytical-synthetic, heuristic, laboratory project, and
experimental method.

Models — Concept attainment model, Enquiry training model.

Teaching aids — black board, model, chart, T.V., Slides, film strips, video tapes, VCR,
VCD.

Computer assisted instruction — preparation of a power point presentation for a
teaching units presentation.

Co-Curricular Activities — Games, quiz, puzzles, visits, talks, mathematics club,
riddles, magic squares etc.

Vedic mathematics — learning about short cuts in Vedic mathematics.

IX The teacher of mathematics —
Qualities of a good mathematics teacher. Content knowledge enrichment for the

mathematics teacher.



PRACTICUM:-

agrwONE

IS

Preparing Unit Test

Preparing Mathematical Tools

Prepare some material for an experiment.
Prepare a plan for computer assisted instruction.

Criticize a text book with reference to curriculum syllabus and characteristics of the

text book.
prepare year plan & Unit plan of a class.
Paper a Power point presentation.

Recommended Books (mathematics):

The Teaching of secondary mathematics- Butler and Wren.

The Teaching of mathematics in new education — Aiyengar.

The Teaching of modern mathematics — Fleteher.

Teaching of mathematics — Sindhu.

Teaching of mathematics — Dharmveer and Agrawal

Teaching of Arithmetic’s, Algebra & Geometry in school-Math’s Association.
ieeCele peielekede mej - Mecee

ieeCeleelle DeOUeefeu - Je.fee. OMeceKe

ieeCeleeleeue iecelee pecelee - coveej Uee.hee. ,vejhed

ieeCele kedme cMekedJeele - ue. je.ieo

Jeeoked ieeCele - Jee.fe. keduekedCee

ieeCeleele eMesfsked - ce.vee. Peeue

ieeCeleele DeQUseheve - je. cee.kedS

ieeCele DeQUssheve heQolee - Deeked jeGile

aleece De.fe. ieeCeleelle DeOUeefive — Ue. . ce. cekele ele. veeMeekeh

ieeCeleelle DeQUseheve [e.0.yee.hestte, hee. ceieepee veleve hekedeMeve heCe.

ieeCele DeQUesheve heQolee — n.vee. peieleshe

peebes De.he.mejleme ce.he., heeSeue ye.oe.hee evellepeve Ue.le.ce.celele ele. veebesked

Hee*eveleepeve [e.MeSkedj, [e.Beecelee peebee - ceCoelee hekedeheve, Deejieeyeeo leleelle Deeleloee 2005

ieeCele - DeeMeUlekele DeOUeeive - [e.n.vee. peieleche, veleve hekedeMeve heCe.

ieeCele DeQUesheve Jo DeeMeUelekele DeOUsefieve heOolee — [e. 0. yee. heette Je hee. coeKepee veleve ekeiehleve heCe.



COURSE OBJECTIVE
To enable the pupil teacher to :

1. Appreciate the need for learning Geography, either as separate : Disciplines or as an
any integrated discipline.

2. Develop knowledge about the basic principles governing the construction of
Geography.

3. Develop the classroom skills needed for teaching of Geography studies either as a
separate or as an integrated discipline using modern methodology.

4. Acquire the completed plan for instruction.

5. Develop the ability to organize co-curricular activities and community resources for
promoting Geography learning.

6. Acquire the ability to develop instructional support materials.

UNIT I - NATURE, IMPORTANCE AND PLACE OF GEOGRAPHY IN THE

CURRICULUM
a) Meaning, nature and scope with special reference to modern concept of Geography.
b) The place and importance of geography in secondary school curriculum and in human
life.
c) Correlation of Geography with other subjects.

d) Hierarchy and structure of Geography.

UNIT Il - CURRICULM, SYLLABUS, TEXTBOOKS AND CONTENT

a) Principles of a good Curriculum.
b) Objectives of Geography Curriculum at Secondary and higher secondary school level.
c) Methods for construction of Curriculum of Geography-Regional, Concentric, Unit.

d) Syllabus of Geography at Secondary and higher secondary classes.
e) Characteristics of a good text book of Geography.

f) A critical analysis of a secondary level text book with reference to Curriculum, syllabus
and characteristics of text book.

9) Instructional of objectives of teaching Geography, their specifications, evaluation of
objectives.

Unit -1 METHODS, MODELS, INSTRUCTIONAL MATERIAL AND

SUPPORT SYSTEM TEACHING GEOGRAPHY
Methods-story, lecture, observation, journey, regional, comparative, Project,
laboratory Excursion, models-Enquiry training model, concept attainment model

a) Instructional Materials and aids : text-book, teacher’s handbook, atlases, boards, maps,
globes, charts, graphs, models, specimens, pictures, film-slides, filmstrips, projectors,
radio, T.V., video, magazines, newspapers, meterological instruments, computer.

b) Support system : Geography club, Geography fair, exhibition, wall paper, museum,
visits and excursions

C) Geography room : Importance and Utilization.

d) Computer assisted instruction and learning. Creating a power point preasentation,
preasentation

Unit IV - THE TEACHER OF GEOGRAPHY

a) Qualities of a good Geography teacher.

b) Content knowledge enrichment
(Deep study about teaching unit)



PRACTICUM :
Any one of the following :

1.

ONOR~WN

Preparation of unit-test.

Preparation of one teaching aids.

Critical analysis of any one text-book for Geography.

Prepare the subject structure.

Excursion and its report.

Preparation of year plan & Unit plan.

Prepare computer assisted lesson.

Prepare a power point preasentation for any school level teaching unit in Geography.

Recommended Books :

Teaching of Geography, Shaida B.D., Sharma J.C. Dhanpat Rai & Sons, Delhi.
Geography and Education — Mukherji S.P., Jiwan Jyoti Prakashan. Darajeeling.
Geography Teaching — Varma O.P. & Vedanayagan E.G., sterling publishers,
Jullunder.

Teaching Geography-Arora K.L., Prakash Brothers, Ludhiyana.

Principles and practice for Geography Teaching — Barnard, University tutorials press,
London.

Becoming Better Teacher — Mirco Teaching Approach, Pary H.K., Sahitya
Mudranalaya, Ahmadabad.

Models of Teaching — Brucs & Joyce & Marsha will.

me#tce DeOUegheve ce. jepUe hee**Uehemleked ce[U, heCe.

oe[kekj Jee.vee. MetteeCeked couleceetive

heette 0.yee. Yeiceue Ue. Ue. ce.cekele ele. veeheeked

heeSvekedj Jee.ele. Yeiceusell DeOUseheve cee [ve yeked [hee, heCe.

yeeheeS Yee. iee. Yeiceue DeOUeleve Je DeOUsefieve , eJnueme hekeieMeve heCe.

heete 0.yee. Yeieueel DeOUsefieve veleve hekedeMeve heCe 30

heeSeue Geee, peshlee mejiKee - DeeMeUeleke DeQUscheve heOolee — 1eSe Yeieeue, Sme.Sme.peeblee hekedehleve
VeeMegked

Hee"eveleepeve [e.MeSkedj, [e.Beecelee peebee - ceCoelee hekedeheve, Deejieeyeeo leleelle Deeleloee 2005
Yeiceue Dechleleletele DeOUeshive heQolee 2002 Ue. Ue.ce. ele. veeeeke

oMehee[ keij ockedj meféce DeQUeeheve

JeeMeekehj mesce DeOUeehive

heafked Jeemelee — DeUeehevelee heeleceeve

[e.heette 0.yee. Yeieeueelesue fee"*Usehe - heOolee Skebelcelee veleve hekeiehleve heCe 30

hee.heeSeue iepeeveve, Yeiceueele DeeheleUikele DeQUeeeve heolee eve jeuee hekedeeve heCe.

aleece DeOUeefieve fe0olee Yeiceue Ue.e.ce.cekele eleleshee”, veellekeh

oe<SHeheele mheeue ceLe] Yeieeue - mee.Meuepee meeieU veleve hekedelleve, heCe.



Paper VI
METHODS OF TEACHING HISTORY

Objectives :-

To enable student teacher to,

1. Understand the significance, place and Importance of History in school curriculum and
human life.

2. Be acquainted with the structure of History subject.

3. Be acquainted with the aims and objectives of teaching History in secondary schools.

4, Understand methods, devices and techniques of teaching History.

5. Use variety of learning experience and instructional materials, teaching Aid while

teaching History.

6. Understand planning and organization of teaching History (Prepare various types of
lesson plans)

7. Be acquainted with evaluation procedure and to help them in acquiring the same.

8. Be acquainted with the qualities and professional growth of History Knowledge of the
student.

Unit -1 Nature, Importance& place of History

a. Meaning and scope, Nature of History as a subject

b. Concept of History & changing concept of History.

C. Importance of History in daily life.

d. Place of History in school curriculum

e. Kinds of History

f. Correlation : Concept — correlation of History with other school subject
Geography, Literature, Science, Maths. Etc.

Unit-11 Aims, objectives and values of teaching History

a. Principles of a good curriculum.

b. Obijective of curriculum at secondary and higher secondary school level.

C. Syllabus of History as secondary and higher secondary classes.

d. Methods for — a) concentric b) Chronological c) Periodic d) Regressive

Unit - 111 Methods, models, Instructional material and support system of teaching

History Methods.

Methods -

a. story telling e Lecture Method

b. Source Method f Discussion method

C. Project Method g Narration Method

d. Dramatization and role play Method

Model — Enquiry training model.

Teaching Materials :- Print Materials, text book, supplementary reading materials, work
books, general reference material, advanced books on History teacher’s handbook and
manuals, pictures, Maps, charts, timeline and time charts slides, filmstrips, models, green

board, boards, radio, tape-recorder, projectors, T.V., video, motion pictures etc.
Computer assisted Instruction - Creating a power point preasentation, preasentation

History room : Need and importance, equipment, Nature, Maintenance and role of teacher.

Support System —

Importance and organization of relevant curricular and co-curricular activities such as
debates, collections, excursion. Dramatization. Role playing. History club, exhibitions,

museum, essay competitions etc.

Unit-1V The role of the Teacher

a. Qualities and qualifications of a good History teacher.
b. Contest knowledge enrichment (detail knowledge about teaching unit.)
C. History teacher organization. It’s contribution to professional contribution to

professional competencies.



Practicum

Any one of the following.

1. Preparation of unit test.

Preparation of one teaching Aid.

Critical study of any one book of std.IX & X

Visit to historical place and report it.

The subject structure.

Preparation of one unit plan for computer assisted instruction.

Prepare a power point preasentation for any school level teaching unit in History.

Nogakrwh

Recommended Books (History) :
° The teaching of history — V.P.Ghale

° Teaching of history — Nirmal Yadav.

° Teaching of history — B.D.Shaida & Saheb Singh

° The teaching of history — S.K.Koachar.

. Feleneme keimee eMeteideedee - Me. oe.eleleU - Deveele eledesLee feme heCe

. Felenemeele DeQUecheve - Oeeijhedj Jo heejmeveeme — Jneveme hekedehleve heCe

. Felenemeels DeOUscheve - ye.Dee.evejlej cee[ve yeked heCe

. Felenemeels DeOUecheve - yee.hee. yeekeieue - eeSebieeUs heme heCe

. Felenemeels DeQUecheve - Ree.cee.helkeie

. Hee"eveleepeve [e.MeSkedj, [e.Beecelee peebee - ceCoelee hekedeheve, Deejieeyeeo leleelle Deeleloee 2005
. FelenemeelUee DeQUecheveeOlee eoMee - ked. 0. yeojhedj - eveUked™ ekeieMeve heCe

. Hee"*eveleepeve - peshee De.ve.mejleme ce.he.heeSeue ye. oe. Ue.le.ce.ce. ele. veelleleh

. Felengme MeemSe DeeeCe Keduee - ede.o. leeS

. Felenemeele DeOUssheve Skeh oscSkedeve - hee. 0.0e. npee;j veeme

. Felenemeels DeQUscheve - Dejieleo oveeKe - veleve hekelebeve heCe

. Felenemeels DeQUecheve - elle.n.eledeeje - veleve hekedeMeve heCe



Part I-C SPECIALIZATION PAPERS
Paper -V

IDENTIFICATION AND ASSESSMENT OF PERSONS WITH MENTAL

RETARDATION

Objectives :-
After studying this paper the student teachers are expected to

1.
2.
3.
4

o

Describe the historical perspective, concept and nature of mental retardation.

Describe the types, tools and procedures of assessment and evaluation of mental retardation.
Delineate the various areas of assessment in mental retardation.

Appreciate the importance of differential assessment in program planning for student with
mental retardation.

Analyze the implication of mental retardation on family and community.

Course Content
Unit | : Mental Retardation — Nature and Needs

®apow
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1
2.
3.
4.

Historical perspective of mental retardation

Concept and definition of mental retardation

Prevalence and incidence of mental retardation

Classification of mental retardation — medical, educational, psychological
Characteristics of mental retardation — learning, psycho-social and physical

nit 11 : Mental Retardation — Identification, Assessment & Evaluation

Screening, identification, assessment — concept and definition
Purpose of assessment in mental retardation

Evaluation — concept and type (formative & summative)

Tools of assessment — tests, observation, interview

Teacher competencies in conducting assessment and evaluation

nit 111 : Mental Retardation — Areas of Assessment

Psychological assessment

Educational assessment

Assessment of adaptive behavior

Functional assessment — Functional Assessment Checklist for Programming
Behavioral assessment

racticum :

nit IV : Mental Retardation — Differential Assessment
Assessment of speech and language skills.
Assessment of perceptual motor skills.
Assessment of sensory integration skills
Issues in assessment of mental retardation — personal, professional, procedural
Interpretation fo assessment results and program planning.
Group Discussion of factors that affect prevalence and incidence of MR in India.
Seminar on advantages and disadvantages of identification of children with MR
Preparation of teacher made test for functional assessment of a given child with MR
Planning of an educational program on the basis of an assessment report. X



Part I-C SPECIALIZATION PAPERS
Paper - VI
MENTAL RETARDATION - THE MULTIDISCIPLINARY
PERSPECTIVE

Objectives:-
Above studying this paper the student teachers are expected to

1. Describe the etiological factors and appropriate prevention measures for mental retardation.

2. Enumerate the disabling conditions associated with mental retardation.

3. Analyze the nature of language and communication disorders in persons with mental
retardation.

4, Identify appropriate therapies, for development of motor skills in persons with mental
retardation.

5. Discuss the role of the multidisciplinary team in rehabilitation of persons with mental
retardation.

Course Contents :

Unit 1 : Etiology and Prevention and Mental Retardation

a. Genetic Disorders

b. Chromosomal deviations

C. Congenital factors

d. Environmental factors

e. Preventive measures

Unit 2 : Co-morbidity with Mental Retardation

a. Cerebal palsy

b. Autism

C. Behavioral Disorders

d. Sensory Impairments : Vi, HI, Deaf blindness

e. ADD & ADHD

Unit 3 : Communication Aspects of Mental Retardation

a. Language, Communication and speech-concept & definition

b. Speech disorders- Types and intervention

C. Language — components, disorders, intervention

d. Communication- process and types

e. Alternative & Augmentative communication

Unit 4 : Motor Aspects of Mental Retardation

a. Gross and fine motor impairments

b. Perceptual —motor difficulties

C. Sensory integration disorders

d. Adaptive aids and devices

e. Implications for intervention

Unit 5 : Intervention — The Multidisciplinary Approach

a. The Multidisciplinary team-need & structure

b. Role of educators-special & general education teachers

C. Role of therapists-speech, occupational & physiotherapist

d. Role of a social worker

e. Role of parents and family

Practicum :

1. Presentation on environmental factors causing MR in India.

2. Preparation of an intervention program for a given child with MR and Co-morbid condition

3. Preparation of visual aids for enhancement of communication skills.

4 Preparation of need based and cost effective adaptive aids for motor development

5 Seminar on role of family and community in intervention of M



Part I-C SPECIALIZATION PAPERS
Paper - VII

TEACHING STRATEGIES AND REHABILITATION FOR MENTAL

RETARDATION

OBJECTIVES::
After studying this paper the student teachers are expected to

1.

2.
3.

4.
S.

Unit 1
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nit2:
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3.
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Describe the types of curriculum and educational programs suitable for students
with mental retardation.

Develop need-based instructional plans for students with mental retardation.
Select appropriate instructional approaches and techniques for a given student
with mental retardation.

Formulate age appropriate curriculum for students with mental retardation.
Describe the implications of full inclusion for organization of services.

. Instructional Approaches & Techniques.

Behavioral — Applied Behavioral Analysis

Cognitive — Cognitive Behavioral Modification, Meta-cognitive strategies
Multi-sensory — Montessori method, VAKT

Peer mediated — Cooperative Learning, Peer tutoring

Techniques - task analysis, chaining, prompting, reinforcement

Educational Placement & Age Appropriate Curriculum
Educational placement — Cascade of educational services

Infancy & early childhood years — early intervention

School years — special school curriculum, adaptive curriculum
Transitional years — sex education, pre-vocational, vocational training
Adulthood job training & employment

Rehabilitation of mental Retarded child

Relation with parents and extended family members

Relation with siblings

Guidance and counseling

Community support and participation

Employment to mental retarded — Open, sheltered and supported self employment.
Role of a teacher in Rehabilitation.

Support services

Residential care and community Group Homes.
Foster care and Respite care

Parent Education Programme.

Man power Development (INSET and PRESET)
Legal and constitutional Provisions.

racticum :

Seminar on critical evaluation of any two instructional approaches.

Report on educational facilities for MR in the city

Case study of a MR child with reference to relation with parents, siblings family members.
Seminar on Govt. policies and constitutional Provisions for Persons with MR.
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